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Abstract: in this article we analyzed communicative language tools. To get a better understanding of what speech is,
the speech is the activity of using a language system for communicative purposes in real situation. We should seek
methods of teaching not language so much, as communication through the language. Learners usually attain a much
higher level of proficiency in the receptive skills than in the productive skills. Mastering the language skills, like
mastering any kind of skill, requires a considerable amount of practice. Step by step in the teaching-learning
development process the learner should become more proficient. Teachers can promote the ease and efficiency
associated with automaticity in speech production. Communicative Language Teaching is best considered an
approach rather than a method. Thus although a reasonable degree of theoretical consistency can be discerned at
the levels of language and learning theory, at the levels of design and procedure there is much greater room for
individual interpretation and variation than most methods permit. It could be that one version among the various
proposals for syllabus models, exercise types, and classroom activities may gain wider approval in the future, giving
Communicative Language Teaching a status similar to other teaching methods.

AHHOmal{u}l: 6 OaHHOU cmambve AHAIUSUPYIOMCS A3bIKOBASA cucmemda, KOMMYHUKAMUEHble cpe()cmea pedu. B
Hacmoswee epemsi npoucxodum MHO20 U3MEHeHUll 8 paszeumuu KOMMYHUKAMUBHbLX cpedcm@, UCNOIb3YEMBIX 6
O6ylt€Huu UHOCMPAHHBIM A3bIKAM. Cflymameﬂu, Kaxk npaeuo, oocmuz2aiom 20pa300 bonee 6vlICOK020 YPOGBHA
macmepcemea 6 peyenmueHblx HABbIKAX. Ocsausaniue s3bIKOBbIX HABbLIKOB, KAK npenoda@aime 1100020 poda
macmepcmeda, mpe6yem 3HAYUMeNIbHOo20 Koauyecmead npakmuxku. Hlaz 3a wazom 6 npoyecce pa3eumus
npenooasanusi u ooyuerus cmyoenm 00adceH cmams Oonee onvimuviM. Ilpenooasamenu mozym cnocobcmeosams
paseumuro  jeckocmu  u aqbd)ekmu(mocmu, CBA3AHHbBIX C  ABMOMAMUIMOM 6 npou360()cmee pedu. B
KOMMYHUKAMUBHOM CpeOcmee 00yYeHUs: SA3bIKY Jydule 8ce20 paccmMampusames nooxod, a He memod. Takum
06pa30M, CmeneHsb meopemuuecxod CO2NACOBAHHOCMU MOJICHO pA3IUHYUNb HA YPOBHE A3blKAd U meopuu 06y1l€Hu}Z,
Ha ypoeHe NpoeKmuposanuss u npoyeoypsl ecmv 20pasoo borvuie mMecma 01 UHOUBUOYATbHOU UHMEPHpemayuy u
U3MeHeHUll, YeM 8 OONbUUHCMEE Memo008. MO MOdICem 3HAYUMb MO, YMO 00HA U3 6ePCULl CPEOU PA3TUYHBIX
NPEONIONCEHHBIX NPOSPAMM MOOYIbHO20 MUNA 00VUEHUs], PAZHOBUOHOCMU YIPANCHEHUU U KIACCHBIX MEPONPUIMULL
Modcem noayuums 6o0aee wupoxkoe 00obpenue 8 Oyoyuem, npedocmasisisi. KOMMYHUKAMUGHOMY NPenoOdéanuio
S3bIKA CMAMYC, NOXOACULL HA Opyeue Memoobl 00yYeHUs.
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Communicative language tools are the components learners need in order to actually use language. We must
make available to our students all the language tools available to successful language users, not just a subset of those
tools. In traditional classrooms, students are taught pronunciation, grammar, and vocabulary, but these three tools
are not enough, nor are they broadly enough defined. Effective language users, whether native speakers or L2
learners, have a much wider range of tools available, of course including pronunciation, grammar, and vocabulary
(broadly defined), but also including paralinguistic features, kinesics language features, and pragmatics.

Promoting Fluency". . . teaching fluency is different from teaching other aspects of language. In teaching
fluency, we must be willing to let go of some of the control in our classrooms” [1, p. 25-30].

Can we really teach fluency? | think so, but we may have to modify the traditional ways in which we conceive
of teaching. We can certainly teach fluency by giving lectures that help expand our students' knowledge of the
choices, tools, and strategies at their disposal. However at a certain point, we will have to admit that teaching
fluency is different from teaching other aspects of language. In teaching fluency, we must be willing to let go of
some of the control in our classrooms; we must be willing to let the students have some of the control and let them
do some of the work; we must be willing to set up situations in which fluency can develop, and then encourage the
students to actually communicate. I'm not saying that we need to teach fluency all of the time, but | am saying that
some of the time students need a little guided communication time during which their knowledge of the many
aspects of the language can develop into fluency.

Unlike language knowledge, fluency is about automatizing the language knowledge. As Schmidt said, "Fluent
speech is automatic, not requiring much attention, and is characterized by the fact that the psycholinguistic processes
of speech planning and speech production are functioning easily and efficiently.” Such automaticity can only occur
when the students themselves are trying to use their language knowledge to actually communicate, and we can only



help the students become fluent by creating opportunities for them to practice communicating and then stepping out
of the way.

Teachers can promote the ease and efficiency associated with automaticity in speech production. As | explained,
teachers can promote fluency if they: (a) encourage students to go ahead and make constructive errors, (b) create
many opportunities for students to practice, (c) create activities that force students to get a message across, (d) assess
student's fluency not their accuracy, and (e) talk openly to the students about fluency [2, p. 394-405].

Communicative Language Teaching is best considered an approach rather than a method. Thus although a
reasonable degree of theoretical consistency can be discerned at the levels of language and learning theory, at the
levels of design and procedure there is much greater room for individual interpretation and variation than most
methods permit. It could be that one version among the various proposals for syllabus models, exercise types, and
classroom activities may gain wider approval in the future, giving Communicative Language Teaching a status
similar to other teaching methods. On the other hand, divergent interpretations might lead to homogeneous
subgroups.

Communicative Language Teaching appeared at a time when British language teaching was ready for a
paradigm shift. Situational Language Teaching was no longer felt to reflect a methodology appropriate for the
seventies and beyond. CLT appealed to those who sought a more humanistic approach to teaching, one in which the
interactive processes of communication received priority. The rapid adoption and implementation of the
communicative approach also resulted from the fact that it quickly assumed the status of orthodoxy in British
language teaching circles, receiving the sanction and support of leading British applied linguists, language
specialists, publishers, as well as institutions, such as the British Council. Now that the initial wave of enthusiasm
has passed, however, some of the claims of CLT are being looked at more critically. The adoption of a
communicative approach raises important issues for teacher training, materials development, and testing 'and
evaluation. These kinds of questions will doubtless require attention if the communicative movement in language
teaching continues to gain momentum in the future [3, p. 122].
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